
HANDOUT: COLLABORATION 
 

 
 
 

CONCEPT DEFINITION 

Students participate in the development of partnerships and share 
responsibility with parents, teachers, community and faith-based 
organizations and higher education.  These relationships present 
opportunities to interact with people of diverse backgrounds and settings.  
Service-learning experiences provide students and community partners the 
opportunity to learn about each other, resulting in mutual respect, 
understanding and appreciation. 

 
 

KEY ASPECTS 

A critical component in ensuring the strength of a project is the 
development of a Service-Learning Advisory Board (S.L.A.B.), a 
requirement for many Learn and Serve programs (mandatory in Indiana). 
The S.L.A.B. assists in ensuring that the vision and mission of the program 
always is foremost in the minds of participants. 

 
 

STRENGTHS AS A 
DIFFERENTIATION 

PRACTICE 

While a singular mission is critical in developing a powerful service-learning 
project, that does not require that a singular vision is required. S.L.A.B. 
members should come from various professions, neighborhoods, and skill 
sets to ensure diversity. This helps to further the growth of individual 
students, as partnerships can occur. Furthermore, different expectations 
should be made of members, with each member providing what they can 
for the success of the entire project/program. 

 
 

ISSUES 

A critical challenge that affects collaboration is how to ensure a parallel 
vision from participants (students, teachers, service-learning coordinators, 
community partners, parents, and other community leaders).  While parallel 
beliefs about mission are required, vision may look different for each 
member of the S.L.A.B.. Training can be initiated to ensure that 
communication supports the needs of the project.  

 
 

IMPLICATIONS FOR 
STUDENT LEARNING 

Collaboration, like youth voice, requires that students and community 
partners are brought to the service-learning experience as early as 
possible in the process of program development. Collaboration also 
requires that the power of the experience is shared with others; students 
and community partners should join together to plan and facilitate 
presentations to others who might support future programming. 

 
 
 

OTHER CRITICAL 
ASPECTS 

In order to ensure a diverse collaboration, potential partners with the 
S.L.A.B. should be introduced to programs through an introductory letter. 
Students, staff, parents, and teachers should identify community partners 
who can add to the experience and expertise involved in a service-learning 
experience. An initial in-service should be planned which can review the 8 
elements of service-learning (emphasizing youth voice and academic ties). 
Resource folders should be provided, and planning time determined. 
Members should be organized into subcommittees to assist with 
projects/programs based on their skill sets. Special attention should be 
paid to members who can assist with budgeting, leadership, and the mini-
grant process. 

 



 HANDOUT: COLLABORATION 
SELF-EVALUATION 

 
The following evaluation should be completed by Service-Learning Advisory Boards, teachers, service-
learning coordinators, community partners, and especially youth to determine how collaboration will be 
developed to ensure a well-rounded service-learning project. 
 
COMPLETED BY: _______________________________________ DATE: __________________ 
 

 DONE IN 
PROGRESS 

NEED TO 
DO 

DON’T 
KNOW 

1. Collaboration develops from a wide range of backgrounds; 
including diverse learning styles, ethnicities, and interests. 
Exceptional needs students play a role in the project from the 
beginning. 

    

2. Students have a powerful voice in determining what 
project/program will be selected for service-learning. 

    

3. Students are instrumental in contacting partners early in the 
project/program planning who could help support and further 
campaign on behalf of their learning and the project. 

    

4. As a component of the collaborative process, multiple 
curricular areas are determined to be linked with the service-
learning project/program.  

    

5. Students are active S.L.A.B. members and use open 
community processes to guide service-learning. 

    

6. Family, friends, and neighbors are contacted to share their 
ideas, concerns, and beliefs related to the service-learning 
project/program. 

    

7. Community partners and community leaders are contacted 
during the initial phase of a project/program to expand service-
learning upon completion of their project/program. 

    

8. Presentations are scheduled and performed with the school, 
community partners, parents, community leaders, and media. 

    

9. S.L.A.B. members are active in planning a day of celebration 
to demonstrate the service that was performed and the 
learning that was gained. 

    

10. A session is determined near the end of the project/program to 
reflect as to that which they have learned and the impact of 
their actions. 

    

 
 


